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Grade 6 - The Art of Living 1  

Concern for Oneself, Others and the Planet 
To recognise that these deep human feelings of, in alphabetical order, 

care, compassion, concern and love can be directed towards friends and 
neighbours, all human beings, other creatures, our near relatives, 
ourselves and the planet on which we all live together. 

Apart from the normal writing materials, the teacher is asked to 
photocopy the poster on the next page, below. 

Ask the children to compile a list of words which describe different 
feelings that they might experience when hearing or seeing things that they 
believe are right or wrong, good or bad (e.g. anger, concern, sadness, 
puzzlement, compassion, admiration, happiness and hope) and write on the 
board or butcher’s paper. 

Help children to take turns to use facial expressions and other forms of 
body language to mime each of the feelings they have identified. 

Now re-arrange the 'feeling' words (above) on a scale or continuum to 
invent a 'feelometer' for registering children' immediate responses to various 
stories or news items about people behaving in ethical and unethical ways. 

Rewrite the lists in alphabetical order and ask the children which of the 
three lists they prefer. 

Display/distribute the Trees poster, read both statements to the class and 
ask children for their response to each statement. Add any new words to the 
above ‘feelometer’. Do they agree or disagree with each statement? Discuss 
with children the meaning of each statement. Ask children if they think either 
situation is likely to happen. 

Ask children to write a third statement about trees and humans. Ask 
children to include some or all of the words, 'good', 'bad', 'right', 'wrong', 
'should' and 'ought' in their statement This statement could be written under the 
first two statements on each student's copy of the poster. 

 
 
 
 

 
 
Adapted from Resources for Studying Ethics in Primary Schools, 1996, with permission from the Queensland Department of Education. 
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The Art of Living 1 (continued)  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Adapted from Resources for Studying Ethics in Primary Schools, 1996, the Queensland Department of Education. 
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Grade 6 - The Art of Living 2 

Teasing can hurt. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Adapted from Resources for Studying Ethics in Primary Schools, 1996, the Queensland Department of Education. 
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Grade 6 - The Art of Living 3 

The Fishing Trip 
 To study the ethics of helping others. 
 A group of people decided to go fishing in a small boat. Just before 
they launched the boat they heard on the radio that rough weather was 
forecast for later that day. 
 The sea was so calm they decided to go fishing. They were catching so 

many fish that they drifted 
further out to sea and stayed 
longer than they had intended. 
 A storm blew up and the 
boat overturned in the 
rough sea. All of the people 
were able to cling to the bottom 
of the upturned boat. 
 When a rescue helicopter 
arrived in the dark, light 
flares were dropped. As one of 
the rescue crew was 
being lowered to the boat the 
harness on the lifeline broke. 
 The rescuer fell into the 
water and was drowned. 
 All of the occupants of the 

fishing boat were rescued. 
 The teacher could lead a discussion on when a rescuer (army, fire 
brigades, police forces, SES, etc. should put their lives at risk? Should such 
rescuers have people depending on them at home? Could we get enough 
rescuers if it were a condition of employment that they had no dependents? If 
we could, what about employing doctors and other health workers who are in 
contact with dangerous disease? 
 Use the ‘traffic light method to ask if the SES were ‘ethical’, ‘unethical’, 
or ‘?’ in risking their man? 

 
 
 
Adapted from Resources for Studying Ethics in Primary Schools, 1996, with permission from the Queensland Department of Education. 
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Grade 6 - Behaviour 1 

Care and Compassion 1 
 To explore whether the idea of a ‘good’ person is based on the 
human capacity for love, concern, care and compassion as the 
fundamental source of all ethical sensitivities, understanding and 
commitments. 
 It is difficult to imagine any definition of a 'good person' which is 
based entirely on the keeping of prescribed sets of rules, duties and 
obligations and which totally neglects any reference to these affective 
dimensions of love, concern, care and compassion. Too many acts of 
discrimination and even violence against people continue to be done in the 
name of principles, rights, responsibilities, duties and obligations for these 
to provide a sufficient understanding of the ethical person. 
 Read, tell or allow students to read the Dreamtime story 'The Thirsty 
Sand Frog'. Through a general discussion of the story, help the students to 
identify words used to describe the character of the Sand Frog (e.g. greedy, 
selfish, uncaring, lonely and unfriendly). 
 Ask students to suggest words that describe characteristics opposite from 
those used to describe the Sand Frog. Students could then rewrite or retell the 
story in ways that show the Sand Frog behaving in these ways. 
 Discuss with students different ways in which the other creatures might 
respond to the Sand Frog after they had forced him to release the water. 
Encourage the students to explore different ways of showing love, concern, 
care and compassion for both those hurt by the frog's actions and for the frog. 
 Discuss with students their ideas of the reasons for the Sand Frog's 
actions. List the key words on a board or chart. Group the suggested reasons 
into those that focus on the frog's interests, wants and concerns, and those 
which focus on other people's interests, wants and concerns. 
 Divide students into groups to illustrate sections of the story. Provide the 
text for each section and display the resulting story in the classroom.  
 Ask the students to write and illustrate a similar story, using people or 
different animals as the characters. 
 
 
 
 
 
Adapted from Resources for Studying Ethics in Primary Schools, 1996, with permission from the Queensland Department of Education. 



Age 12 or Grade 6 

Children’s ethics course 

8 

Grade 6 - Behaviour 1 (continued) 

The Thirsty Sand Frog 
Storyteller: Miriam Rose Wilson 

 Long, long ago, there lived a little sand frog. 
 One day Sand Frog felt thirsty and decided he would 
play a trick on all of the other animals. He decided to drink 
all of the water in the country. So the thirsty little Sand Frog 
hopped away to the nearest waterhole and began drinking. 
 Bigger and bigger he became as he emptied creeks and 
rivers, billabongs and waterholes, and even drank lakes dry. 
Behind him, angry fish yelled out for the Sand Frog to return 
their water. But Sand Frog only laughed and moved his huge 
round body away to the next billabong.  
 At last he had drunk it all, and there was no water left 
anywhere in the country. In the afternoon, when the other 
animals came to drink, the Fish told the story. Angrily the animals set out to 
look for the Sand Frog. It didn't take long to find him. The Eagle saw him 
sleeping on top of a mountain and led the other animals to him. 
 The Sand Frog looked enormous by now. 
 The animals began yelling at Sand Frog to giveback the water, but Sand 
Frog went on sleeping. The animals began throwing spears at him. They all 
cheered when the Kangaroo's spear hit Sand Frog and the water began 
streaming down the mountain. Rushing everywhere, it filled the creeks and the 
rivers, the billabongs and waterholes, and it filled the lakes. 
 The animals were happy and went away but Sand Frog, now back to his 
own little size, was too sick to move for a couple of days.  
 Then, one night, he hopped off to the nearest billabong, and hid himself 
in the sand. And that is why today the little Sand Frog hides himself in the sand 
during the day and hunts for his food at night, because he is still ashamed of 
what he did, long ago in the Dreamtime. 
 
 
 
 
 
 
 
 
Adapted from Resources for Studying Ethics in Primary Schools, 1996, with permission from the Queensland Department of Education. 
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Grade 6 - Behaviour 2 

Care and compassion 2 
 Enable pupils to understand the concepts of care of self and care of 
others, inviting them to name three things that show that they have cared 
for themselves during the past two days and three things that show they 
have taken good care of someone else.  
     Encourage willingness to reflect on care of self and of others together. 
 Read the poem The Art of Living by Rudy Kousbroek: 
At least three times a day eat a piece of fruit, 
At least three times a day drink a glass of milk, 
At least three times a day wash your hands, 
At least three times a day brush your teeth, 
At least three times a day do a good deed,  
At least three times a day practise the piano*, 
At least three times a day 
comb your hair, 
At least three times a day air 
your room, 
At least three times a day                  
read a poem, 
At least three times a day 
make someone laugh. 
 And if you should leave 
one of these undone,  
What you must never fail to 
do is, 
At least three times a day, 
cuddle the cat, 
Gently stroking her (or him), 
starting with the head (throat, 
ears, cheeks), 
And finishing with the tail, 
show your love. 
That'll make you healthy and strong, 
And bring you good fortune in everything you do. 
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Grade 6 - Behaviour 2 (continued) 

Planning one’s day. 
 Draw a circle representing the 24 hours in a day. Divide the circle into 
four sections. 
1. Care of self. Colour this section red Describe the activities that fit into 
this section and estimate how much time you spend on caring for yourself. 
2. Care of others. Colour this section blue. Describe the activities that fit 
into this section and estimate how much time you spend on caring for others. 
3. Neutral, activities that do not fit in the care of self section or in the 
care of others section but which you do not define as being negative either. 
Colour this section yellow. Describe the activities that fit into this section and 
estimate how much time you spend on these neutral activities. 
4. Not taking care of yourself. These are the activities that have a negative 
impact on you. Colour this section brown. Describe the activities that fit into 
this section and estimate how much time you spend on these negative 
activities. 
 Discuss your circle with one of the other pupils. Look at the differences 
and similarities. 
 Find three activities that both pupils think of as good care of self and find 
three that both pupils think of as good care of others. Put all the circles on the 
wall. 
Example 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
Adapted with permission from Mastering the Art of Living and Becoming a Citizen of the World – It Isn’t Something that Just Happens, by 
Tryntsje de Groot and Emma Klarenbeek of the Dutch Centre for Humanist Ethical Education, 2002, P.O. Box 85475, 3508 AL Utrecht, The 
Netherlands. 
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Grade 6 - Behaviour 3 

How do I make myself look good? 
 To enable pupils to gain an insight into the role that clothes, 
jewellery and hairstyle play in their self-image, and invite them to explain 
how they see themselves and how they think others see them. Discuss it 
with each other. 
 Using images from advertisements, the pupils put together a picture 
of what their ideal Looks like (what is important here are the clothes, 
jewellery, hairstyle, etc.). Make this into a poster. 
 Working in groups of 2 - 4 pupils, divide the pupils you know in the 
school into categories, e.g. groundgers, Goths, geeks, etc. For each category, 
make up a list of the clothes, jewellery, hairstyle, etc. that characterize this 
style. 
 The pupils then decide to which of these categories their ideal (made up 
in the introduction) belongs and what they base their decision on. Everyone 
makes a small copy of their ideal image for themselves. 
 The pupils pin their ideal image on their chest and walk freely around the 
room. On the teacher's signal every pupil finds another pupil to talk to. The 
teacher puts the four subjects to be talked about (see below) on the board 
beforehand. The pupil discusses one subject with their chosen person for about 
two minutes. The pupils then mingle again and choose another pupil to discuss 
either the same subject or a different one. 

• Differences and similarities between the pupil and his or her made-up 
ideal image? 

• How important is it to you to belong to a particular, outwardly clearly 
recognizable group? 

• What do clothes, jewellery and hairstyle mean to you? 
• Do you like to be the same as others or different from them? 

 A closing question to all pupils: what subjects did you most discuss? Did 
you consciously choose a certain subject or did you leave it up to the other 
person? 
 

 
 

Adapted with permission from Mastering the Art of Living and Becoming a Citizen of the World – It Isn’t Something that Just Happens, by 
Tryntsje de Groot and Emma Klarenbeek of the Dutch Centre for Humanist Ethical Education, 2002, P.O. Box 85475, 3508 AL Utrecht, The 
Netherlands. 
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Grade 6 - Behaviour 4 

Why Did She Die? 
 An elderly pensioner lived alone in her small house. She spent most 
of her time making cuddly toys and baby clothes. Once a month she took 
the toys and clothes to the children's hospital and gave them to children 
who were long-term patients in the hospital. 
 One night, three young men broke into her home. The old lady tried 
to protect herself with her walking stick. The men punched and kicked 
her. 
 They stole the tin in which she kept her pension money and money 
given by her family and friends to buy material for her toys and clothes. 
 In the morning, her grandson called in, as usual, on his way 
to school. When he saw what had happened, he rang 000 and called an 
ambulance. He then rang his mother. He sat on the floor, hugging his 
grandmother and crying. 
 The old lady opened her eyes and whispered to her grandson, “Those 
poor boys! Hasn't anybody shown them how to love and care for 
other people?” 
 Then she died. 
 The teacher is to lead the children in applying the ‘feelometer’ to this sad 
story. Then having found a descriptive word, or words, put it into the ‘traffic 
lights’ method with the statements below. Keep a tally on the board. 

• The pensioner with making toys and clothes to amuse herself and didn’t care 
about the long-term children at the hospital. 

• She made things worse for herself by hitting the men with her walking stick. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Adapted from Resources for Studying Ethics in Primary Schools, 1996, with permission from the Queensland Department of Education. 
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Grade 6 - Environment 1 

Let Nature Take Its Course 
 Nature can be beautiful. It can also appear to many people to be ugly 
and cruel. 
 Pisonia trees grow very well on coral cays in the Great Barrier Reef, 
off the coast of Queensland. 
 The seeds of these trees are spread by the birds. The seeds stick to 
the birds' feathers. Sometimes there are so many sticky seeds on the birds' 
wings that they cannot fly. They die of thirst and hunger. 
 Noddy terns make their nests in the Pisonia trees. These nests are 
simple platforms of twigs without any rims. Many eggs and chicks fall out 
of the nests. The parent birds abandon the chicks and they die. 
 Nutrients from the decaying bodies of the birds killed by the sticky 
seeds, and of the chicks which fall out of the nests, fertilise the Pisonia 
trees and keep the island healthy. 
 Signs around the islands ask people to leave the dying birds alone. 
People are asked to let nature take its course. 
 
 
 
 
 
 
 
 
 
 
 Did the government department get it right, ie should the dying noddy 
terns be allowed to fertilise the pisonia trees? 
 But the story doesn’t end here, because the pisonia are now being 
attacked by a scale which kills the trees. And furthermore there’s a wasp, 
which lays eggs in the scale and kills the scale. 
 What is the correct government policy? 
 
 
Adapted from Resources for Studying Ethics in Primary Schools, 1996, with permission from the Queensland Department of Education. 
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Grade 6 - Environment 2 

Our School Leaf Litter 
 To explore the insects, which live in leaf litter and help to decompose 
it into good fertiliser for plants. 
 The teacher is to obtain permission to go to distant parts of the 
school’s grounds which are likely to have stones and other mess, which can 
cautiously lifted and any insects under them collected and sketched. 
 Common insects are:1 
 

                            
 
 Slater    Ant      Millipede  Mite   Springtail 
Words to learn are: *  GONDWANA - the ancient southern supercontinent 
that included Australia, New Guinea South America, Africa, India and 
Antarctica. 
    * FUNGI - decomposer organisms, such as mushrooms and mildew. 
    * PROTISTS - single-celled organisms, such as protozoans and algae. 
    * PARASITE - organisms that live in or on others. 
    * ORGANIC DETRITUS - disintegrated animal or plant remains. 
    * ARTHROPODS - joint-legged animals, such as slaters, insects and 
spiders. 
    * SPRINGTAIL - a type of primitive insect. 
    * LICHENS - associations of alga and fungi. 
 The most visible inhabitants of forest litter are arthropods, such as ants, 
beetles, millipedes, slaters and spiders. Many of these are important 
decomposers of plant matter while others, like spiders and some ants and 
beetles, are predators. 
 The children are to be invited to draw these to give to their teachers. 
1 Australian Museum http://www.austmus.gov.au/factsheets/biodiversity_litter.htm 
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Grade 6 - Environment 3 

Climate Change 
 To study some urgent matters resulting from climate change. 

 Children from this class will still be alive when water levels on or 
shores have risen noticeably, our drinking water will be coming in part 
from desalination plants, energy costs will be significantly higher, and in 
Victoria the present drought conditions may seem permanent. 
 The children will also have to contend with severer storms and 
higher summer temperatures with resulting discomfort. Indeed, within 
present knowledge the only way to avoid such conditions would be by 
migration to more hospitable climates if those countries would have us. 
However, people from other parts of the world who are also experiencing 
discomfort may probably want to come here. Hence a great deal of 
wisdom is required on how to handle the situation. 
 The teacher should be organising press clippings etc on such matters 
as the Goulburn River pipeline to Melbourne with a view to having a class 
discussion on the ethics involved because as we write, the people in the 
Goulburn River area are on Stage 4 restrictions which forbid watering 
gardens, whereas the people in Melbourne are on Stage 3A which permit 
such watering twice per week. 
 Can the children find out whether ‘new’ water will provide everone with 
sufficient water to be on the same restrictions? 
 Set up other likely changes and assess them with the ‘traffic lights’ 
method. 
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Grade 6 - Environment 4 

Wind Turbines 
 Directions for making model wind turbines can be downloaded from 
the references below1,2 and the simpler model from the CSIRO helix club1 
could be easily assembled in the RI period. 
 The teacher will need to provide A4 light card of say 120 GSM on 
which the plan can be printed from the pdf on the CSIRO website, 
together with scissors, pencils, etc. 

 
 
 
 
 
 
 
 
 
 
 
 
 

  
 The children now should be inspired to plan a wind turbine and generator 
for the school to provided clean power as climate change makes coal less 
desirable as a source. 
 Directions for such a project can be downloaded as a pdf from a US 
Government website3, which also has an energy play Harry Spotter and the 
Chamber of Windy Myths that requires a claimed ten minutes to read. 
 The children should at least be able to walk around the school grounds to 
locate the windiest place and work out how clear space would be necessary. A 
plan should be prepared and sent, with respect, to the principal, together with 
the model turbines. 

 
 

 
 
1. www.csiro.au/helix/sciencemail/activities/windturbine.html 
2. www.re-energy.ca/pdf/wind-turbine.pdf 
3. www.eia.doe.gov/kids/classactivities/wind_elemrev.pdf 
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Grade 6 - Philosophy 1 – ethics 

Waltzing Matilda 

  
End 
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Grade 6 - Philosophy 2 - ethics 

“Am I influenced by advertising?” 
 

 Help pupils to examine whether advertising and habits are 
interlinked, and invite them to show the relation between advertisements 
they have found and certain habits.  
 Enable them to back up their opinions about good and bad habits 
with arguments, encourage them to show themselves willing to defend 
their opinion before the group. 
 The pupils make up a list of advertising messages. This could be set as 
homework in the previous tutorial. The pupils find the adverts in magazines, on 
the Internet, on television, in shops and in sport. They must make a connection 
between the advertising messages they have found and the habits people have. 
 During the introduction the pupils explain to each other what the relation 
is between the adverts they have found and the habits people have (e.g. the 
advert for toothpaste is related to the habit of brushing your teeth three times a 
day). 
 Using the habits 
looked at in the introduction 
the pupils make up a list of 
good habits and one of bad 
habits by themselves. The 
game of pleading your case: 
every pupil chooses a habit 
and defends this habit before 
the rest of the group as a 
'good' or a 'bad' habit. The 
other pupils respond with 
arguments for and against 
this defence. 
 Make up a catchy slogan for one of your good habits, such as the mobile 
phone advertisement, shown here, for the company Libertel. 
 

 
 

Adapted with permission from Mastering the Art of Living and Becoming a Citizen of the World – It Isn’t Something that Just Happens, by 
Tryntsje de Groot and Emma Klarenbeek of the Dutch Centre for Humanist Ethical Education, 2002, P.O. Box 85475, 3508 AL Utrecht, The 
Netherlands. 
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Grade 6 - Philosophy 3 

Protagoras 
 To discuss an early form of humanism 
 Protagoras lived approximately from 490 BCE to 420 
BC. He was born at Abdera in ancient Greece but became 
well known in Athens as a Sophist teacher, and is believed to 
be a person of integrity. Unfortunately Sophistry has had a 
bad reputation for a long time, and because his books were burnt, what we 
know about Protagoras is from a few book fragments and what others said 
about him, i.e. the oral tradition. 
 On the supernatural, he wrote: "Concerning the gods, I have no 
means of knowing whether they exist or not or of what sort they may be, 
because of the obscurity of the subject, and the brevity of human life"  
 On humanity, Plato quotes Protagoras: 
 "Man is the measure of all things: of things which are, that they are, 
and of things which are not, that they are not." 
 Plato imagines a conversation between Protagoras and Socrates, 
which, if a competition, Socrates seems to win. 
 The teacher is to set up a play-acting situation, but with the children 
taking turns to read. 
Soc. Do you admit the existence of folly? 
Pro. I do. 
Soc. And is not wisdom the very opposite of folly? 
Pro. That is true, he said. 
Soc. And when men act rightly and advantageously they seem to you to be 
temperate? 
Pro. Yes, he said. 
Soc. And temperance makes them temperate? 
Pro. Certainly. 
Soc. And they who do not act rightly act foolishly, and in acting thus are not 
temperate? 
Pro. I agree, he said. 
Soc. Then to act foolishly is the opposite of acting temperately? 
Pro. He assented. 
Soc. And foolish actions are done by folly, and temperate actions by 
temperance? 
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Pro. He agreed. 
Soc. And that is done strongly which is done by strength, and that which is 
weakly done, by weakness? 
Pro. He assented. 
Soc. And that which is done with swiftness is done swiftly, and that which is 
done with slowness, slowly? 
Pro. He assented again. 
Soc. And that which is done in the same manner, is done by the same; and that 
which is done in an opposite manner by the opposite? 
Pro. He agreed. 
Soc. Once more, I said, is there anything beautiful? 
Pro. Yes. 
Soc. To which the only opposite is the ugly? 
Pro. There is no other. 
Soc. And is there anything good? 
Pro. There is. 
Soc. To which the only opposite is the evil? 
Pro. There is no other. 
Soc. And there is the acute in sound? 
Pro. True. 
Soc. To which the only opposite is the grave? 
Pro. There is no other, he said, but that. 
Soc. Then every opposite has one opposite only and no more? 
Pro. He assented. 
Soc. Then now, I said, let us recapitulate our admissions. First of all we 
admitted that everything has one opposite and not more than one? 
Pro. We did so. 
Soc. And we admitted also that what was done in opposite ways was done by 
opposites? 
Pro. Yes. 
Soc. And that which was done foolishly, as we further admitted, was done in 
the opposite way to that which was done temperately? 
Pro. Yes. 
Soc. And that which was done temperately was done by temperance, and that 
which was done foolishly by folly? 
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Pro. He agreed. 
Soc. And that which is done in opposite ways is done by opposites? 
Pro. Yes. 
Soc. And one thing is done by temperance, and quite another thing by folly? 
Pro. Yes. 
Soc. And in opposite ways? 
Pro. Certainly. 
Soc. And therefore by opposites:-then folly is the opposite of temperance? 
Pro. Clearly. 
Soc. And do you remember that folly has already been acknowledged by us to 
be the opposite of wisdom? 
Pro. He assented. 
Soc. And we said that everything has only one opposite? 
Pro. Yes. 
Soc. Then, Protagoras, which of the two assertions shall we renounce? One 
says that everything has but one opposite; the other that wisdom is distinct 
from temperance, and that both of them are parts of virtue; and that they are not 
only distinct, but dissimilar, both in themselves and in their functions, like the 
parts of a face. Which of these two assertions shall we renounce? For both of 
them together are certainly not in harmony; they do not accord or agree: for 
how can they be said to agree if everything is assumed to have only one 
opposite and not more than one, and yet folly, which is one, has clearly the two 
opposites wisdom and temperance? Is not that true, Protagoras? What else 
would you say? 
Pro. He assented, but with great reluctance. 
Soc. Then temperance and wisdom are the same as before justice and holiness 
appeared to us to be nearly the same. 
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Grade 6 - Philosophy 4 – applied ethics 

Beliefs and Values 
 Although some of the children may not be ready for this tutorial, it is 

to introduce them to more abstract ideas and philosophical processes. 
 Tell the children that the first American astronauts had to write a list 
of statements beginning with the words 'I am', before they were selected to 
travel into space. Discuss with the children some of the reasons. It was 
important for people going on such a dangerous, demanding and lonely 
journey to have a realistic understanding of their beliefs about themselves, 
other people and the universe into which they were travelling. 
 Distribute sheets of lined paper and ask the children to write “I am …’ at 
the beginning of the first ten lines. Help the children to think of some obvious 
examples to start the process (e.g. I am a boy, I am twelve years old, I am an 
Australian, I am a netball player) Help the children to identify features which 
are common to all of them, those which are shared by particular groups, and 
those which are unique to particular individuals. 
 On the second half of the page have the children write “The valuable 
things in life” and in the middle and help children to complete ‘I believe that 
…’ by making their own list of the most valuable things in life Help the 
children to identify values that are shared by all members of the class and those 
that reflect the values of particular groups or individuals  
 Encourage children to prepare and, perhaps, present to the class their 
reasons for holding particular values. Some children may choose to add to or 
subtract from their original list of values after hearing reasons supporting some 
alternative values. Display the words 'description' and 'belief'. Ask the children 
to write examples of a 'description' and a 'belief' type of statement. Explain to 
children how we need to use both our senses and our reason to formulate each 
of these types of statements The lists of 'I am' and values statements produced 
by children in the previous activities could be classified according to these 
categories of 'descriptions' and 'beliefs'. 
 Help children to write belief statements about themselves, other people 
and the planet Discuss with children how these beliefs might influence their 
decisions about what is right or wrong, good or bad. 
 Children could draw their own pictures, graphics or symbols in the spaces 
provided on the worksheet. 
 
Adapted from Resources for Studying Ethics in Primary Schools, 1996, with permission from the Queensland Department of Education. 
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Grade 6 - Philosophy 5 – applied ethics 

Ends, means 
 To show that ethical behaviour is intentional behaviour with purpose 
and reasons. 
 Display the statement: The end doesn't justify the means. Discuss a 
range of possible meanings and how this principle might apply to situations of 
interest to children (e.g. winning at sport, and becoming rich and famous and 
stopping bad behaviour in the playground, shopping centre or on public 
transport) 
  Revise Marbles for Homework (Grade 4) and encourage children to share 
their responses to the story. Focus the discussion on the end or outcome of 
John's actions and the means he used to achieve this Does it matter that John 
cheated and told lies to achieve his purpose? What else could John have done 
to help his grandfather? 
  Discuss with children how they think John felt. How would you feel in 
the same situation? Ask children whether they think John should have owned 
up Tally yes/no answers on a board and discuss the results. 
  Display a number of advertisements from glossy magazines or TV. 
Discuss with children the means used to sell or promote the product, service or 
person. What is being advertised? Why is this product, service or person being 
advertised? What group of people is the advertisement trying to influence? 
Does the advertisement give sufficient, truthful information about the product, 
service or person? Does it matter? 
  Children working individually in small groups or as a class could 
redesign one or more of the advertisements identified in the previous activity 
and which they judge to be unethical Depending on the format to be used and 
the available technology, children could produce their advertisement in what 
they judge to be an ethical form Discuss with children their reasons for judging 
the original advertisement unethical and the principles which have guided their 
own production. 
 
 
 
 
 
 
 
 
 
Adapted from Resources for Studying Ethics in Primary Schools, 1996, with permission from the Queensland Department of Education. 
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Grade 6 - Rights and Responsibilities 1 

 “Ain’t that work?”1 

 To show the ethics of business by an enterprising boy. 
 Learn the story of Tom Sawyer’s fence from one of several www 
versions1 to be able to tell it orally, or photocopy parts of it for each child. 
 As a bonus learn the song Buffalo Gals which 
Jim sang in the story. 
 Apply the three questions technique2 to start 
discussion, and then set up some questions on the 
ethics of the story. 
 Suggestions are: 
• Would Tom’s method work here in Australia? 
• Did Tom cheat anybody? 
• What sort of inducements could a boy offer to be 

allowed to paint the fence? 
• What sort of inducements could a girl offer to be 

allowed to paint the fence? 
• Is there something at school, which this group could do, to attract other 

children to assist in cleaning up the schoolyard? 
 
 
 
 

 
 
 
 
 
 
 
1. http://www.pbs.org/marktwain/learnmore/writings_tom.html 
2. Philosophy with Young Children – A Classroom Handbook, Philip Cam, Liz Fynes-Clinton, Kathlyn Harrison, Lynne Hinton, Rosie 
Scholl, and Simon Vaseo, Australian Curriculum Studies Association, 2007, Deakin West, ACT, 2600. 
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Grade 6 - Rights and Responsibilities 2 

Cause and Effect 
 To show the concepts of 'cause and effect' and 'consequences' in both 
physical and behavioural ways.  
 The teacher is to provide dominos and photocopies of the next page. 
 This could be done in fairly concrete ways. For example, ask students to 
build a domino trail, which causes a specific action such as a marble falling 
into ajar. Discuss the cause and effect of this activity. A second example could 
be leaving a plastic object in direct, strong sunlight. Primary science 
syllabuses and source books contain many examples of how these 
concepts may be developed in relation to the physical world. 
 Expand students' understanding of these concepts and the importance of 
the consideration of consequences in ethical thinking. This could be done by 
the students working individually, in small groups or as a class to develop a 
consequences web (next page) could be used to help students start this 
exercise. Work together to fill in the web, explaining the three areas of the web 
and encouraging students to think of the consequences of the initial act for each 
of these areas. 
 Students could create their own Consequences Web, perhaps choosing 
from a range of topics such as shop stealing; vandalising equipment and trees 
in a park; abusing substances such as alcohol, tobacco and drugs; joining a 
sponsored activity for the hungry people of the world; setting up a recycling 
project at home; or a bullying incident at school. Display completed webs in 
the classroom for all students to read and discuss. 
 Some students may also be able to establish cross-links in the web, 
between the three sections. 
 
 
 
 
 
 
 
 
 
 
 
 
Adapted from Resources for Studying Ethics in Primary Schools, 1996, with permission from the Queensland Department of 
Education. 
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Grade 6 - Rights and responsibilities 4  

Duties and obligations 
 

 Help children understand and reflect on different ways in which 
people respond to our interdependent relationship with other people. 

 Ask children to define a 'need'. Ask them to write a list of the things they 
think they need. Compare and discuss individual lists, making a composite list 
on a board or chart. Ask: Does everyone have the same needs? Why? Why not? 
 Ask children what needs must be met so that people can survive. List 
them on a board or chart. Discuss the list and how these needs are satisfied. 
Ask them to complete the sentences: "All people need .....,”   and "These needs 
are met by .......”, respectively. 
 Ask children to define 'duty' and 'obligation'. Allow a dictionary check. 
Write a definition on the board or chart. Ask children to list things that parents 
remind children about in different aspects of their lives -under the headings At 
Home, At School and When Out. Draw a chart to show child responses. 
Discuss these as a class, asking children to say which expectations they think 
are fair. 
 Read or tell the story 'The Bat Women of Koitabu' (next page) Ask 
children to list what they believe to be the duties of the men and the women in 
the story. List child responses, asking children to give their reasons for their 
responses. Discuss both responses and reasons, pointing out any differences of 
opinion. 
 Foreshadow the story 'The Factory' (Rights and Responsibilities 4). Help 
children, working individually, in small groups or as a class, to list what they 
believe to be the duties and obligations of the factory owners, the workers and 
the hospital staff. If they have been able to identify a similar local situation 
they could list the duties and obligations of different people who have some 
responsibility for the area. 
Encourage children to extend the stories different ways: 

• In the Bat Women, write about what might happen if each group in the story 
fulfilled what was listed as their duties and obligations. 

• In The Factory, write about what might happen if each group fails to fulfil 
what was listed as their duties and obligations. 
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Grade 6 - Rights and responsibilities 3 continued  

The Bat Women of Koitabu 
 A long time ago, the men of the tribal group of Koitabu in Papua New Guinea were 
great hunters and the women were expert gardeners. 
 At night all the men and women, girls and boys ate the yams, bananas and sweet 
potatoes that the women had grown. They also had fresh meat from the wild pigs, 
cassowaries and wallabies that the men had caught in the bush. 
 After the evening meal all the families gathered around the fire to sing, dance, talk 
and tell stories. 
 One day, when the men returned from hunting, they did not have any meat. This 
went on for many weeks and months. 
 The women kept working hard in their gardens. The people only had fruit and 
vegetables for their evening meal. While the women and children grew thin and weak, the 
men remained fat and healthy. 
 The chief's wife became very concerned about the health of the women and 
children. One day, while the men were away hunting, she called all the women together. 
 'I do not believe that the men are telling us the truth, when they say that they cannot 
find any meat,' she told them. 
 'The men have become lazy and greedy. They only catch enough meat for 
themselves and eat it out in the bush.' 
 The women were angry. 'Why should we work hard in the gardens to provide food? 
Why should our children cry for meat while the greedy men only catch enough meat for 
themselves?' 
 The next day, the chief's wife told the women that they would not go to the gardens 
to work. 'Instead,' she said, 'we will collect as many feathers as we can'. 
 That evening, both the men and the women returned home without any food. 
Everybody was angry and hungry. 
 The next day, the chief's wife gathered the women together and taught them how to 
sew the black feathers together. The women then tied the feathers to their arms to make 
wings. 
 'Our selfish husbands have deceived us for too long,' the chief's wife said. 'Let us 
forget them. Let us live our own lives and leave them at home. Come with me. We will go 
into the bush to find our men and bid them goodbye. We will fly away for ever.' 
 As the women flew over the bush, they found their husbands feasting on wild pig. 
 The men were frightened by these strange dark creatures in the sky. 
 'You have deceived us for far too long. We will not stay as your wives,' the bat 
women called. 'In future you will not see us during the day. You may see us after sunset as 
we fly about in the cool of the evening and enjoy some of your bananas and other fruits.' 
 
The Turtle and the Island: Folk Tales from Papua New Guinea, Donald S. Stokes and Barbara Ker Wilson (1978). Hodder and Stoughton. 
Sydney. 
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Grade 6 - Rights and Responsibilities 4 

The Factory 

 

 
 
Adapted from Resources for Studying Ethics in Primary Schools, 1996, with permission from the Queensland Department of Education. 
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Grade 6 - Science 1 

Electric cells 
 Electricity can be produced in many ways, but care must be taken 
with children that only low voltage sources are used if the supply is 
continuous. 
The teacher needs to supply pieces of copper and zinc (Some other 
dissimilar metals may perhaps also work well.), some insulated wires, 
preferably red and black, and a compass. 
Electricity from a lemon 
 Wind the wire several times across the face and underneath of the 
compass and connect to the piece of piece of zinc. (One used to able to cut zinc 
from the can of a used dry cell battery, but most modern batteries are 
completely sealed.) Connect the other wire to a piece of copper. Roll a lemon 
on the table, pushing on it with your hand to break up some of the tissue inside. 
Push the two metal strips through the skin of the lemon, making sure they do 
not touch. Observe the compass needle. 
 Try this experiment using a potato. Does the distance between the plates 
affect the meter reading? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Source book for science teaching, UNESCO, Paris, 1956. 
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Grade 6 - Science 2 

Earth Magnetism 
1 Natural magnets 
 Magnetic iron ore is quite common in many parts of the world. If it 
cannot be obtained locally, any supply house will provide it for a small cost. 
Secure a piece of such iron ore. This is a natural magnet. Sprinkle some iron 
filings or finely cut pieces of steel wool on a sheet of white paper and observe 
how the ore attracts them. Try picking up heavier things made of iron, such as 
paper clips or carpet tacks. Bring the lump of ore near a compass and observe. 
Do all parts of the lump affect the compass in the same way? 
2 Securing artificial magnets 
 Strong and useful artificial magnets for the study of magnetism can be 
obtained from old radio loudspeakers, from old telephone receivers and from 
old automobile speedometers. Magnets can frequently be purchased in the 
market and may always be obtained from scientific supply houses. Artificial 
magnets are made in many shapes such as horseshoe, U-shaped and straight or 
bar magnets. 
3 How to make bar magnets 
Secure some flat pieces of hard steel. Old hack or metal saw blades are useful. 
Lengths of steel from a clock spring may be used. Cut the steel into 15 cm 
lengths. Next stroke the opposite ends of each piece with alternate ends of a 
strong magnet as instructed in experiment 3 above. Test each bar magnet with a 
compass. The two ends of the bar magnet should affect the compass in contrary 
ways. Hard steel is often quite difficult to magnetize. One should place the 
piece of steel on a table and strike the pole of the magnet against it as you 
stroke toward the end. 
4 How to make a turntable cradle for magnet study 
Select a piece of heavy wire. The wire from a coat-hanger will do very nicely. 

Bend it into the shape shown in the diagram. The 
distance between the two hooks at the ends should be 
small enough to cradle the shortest bar magnet that will 
be used. 
 
Suspend the cradle with fine copper wire or nylon fishing 
line from a convenient hook or other support. Place a bar 
magnet in the cradle and bring other magnets near it. 

Source book for science teaching, UNESCO, Paris, 1956. 
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Grade 6 - Science 3 

Temperature 
1 Is your temperature sense reliable? 
 Fill three pans with water. Have one at the highest temperature you can 
bear your hand in. Fill a second one with ice-cold water. The third should be 
lukewarm. Put both hands in the lukewarm water and hold them there for about 
half a minute. Does the water seem to be the same temperature for both hands? 
Does it feel hot, cold or neither? 
 Next place your left hand in the hot water and your right hand in the icy 
water for a minute. Quickly dry your hands and plunge both into the lukewarm 
water again. How does the right hand feel? How does the left hand feel? Do 
they feel the same as when in the lukewarm water before? What do you think 
about your temperature sense? 
 This observation emphasises something very important in science, 
namely that we should have independent criteria to make reliable 
measurements. In this example we should use a thermometer. (Thermometers 
for cooking can be obtained from some supermarkets and kitchen supply stores 
for low cost and displayed to the children.) 
2 Making an air thermometer 
 Fit a flask made from a used electric bulb (or a thin-walled bottle or test 
tube) with a one-hole rubber stopper which has a 60 cm length of glass tubing 
in it. The stopper must be an air-tight fit in the bulb. You can seal the stopper 
in by dropping some wax from a candle around the joint. Build a support for 
your thermometer from wood as shown in the diagram. Paste a strip of paper 
for a scale behind the tube. Place the lower end of the tube in a small bottle of 
cold water, coloured with ink. Heat the bulb of the thermometer gently to drive 
out some of the air. Drive out just enough air so that when the bulb cools to 
room temperature the coloured water will rise about half way up the tube. 
 
 
 
 
 
 
 
Source book for science teaching, UNESCO, Paris, 1956. 
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Grade 6 - Science 4 

Weather Station 

1 A rain gauge 
 It is easy to make a simple rain gauge using a 
funnel and bottle, with a measuring cylinder to measure 
the volume of water. 
 The funnel should have either a very sharp vertical 
edge, or a horizontal lip to prevent raindrops bouncing 
out again. The whole apparatus should be buried so that 
the funnel is a few centimetres above ground level. 
2 An advanced rain gauge 
 Procure a large tin can about 10 cm in diameter 
and 14 cm in height. Almost any can will do. Next secure a straight-sided 
bottle, such as a (French) jam jar about 3 cm in diameter and at least 25 cm 
high, that will stand inside the larger can. Place the larger can on a level table 
and pour water into it until the water is exactly 1 cm deep on a ruler. Paste a 
strip of paper about 1 cm wide the length of the tall straight-sided jar. Next 
pour the water from the larger can into the tall jar and make a mark on the 
paper strip at the level where the 1 cm of water from the larger can comes. 
Measure the distance from the inside bottom of the tall jar to this mark and 
mark off equal spaces to the top. Divide the distances between the marks into 
10 equal parts to measure millimetres.  The small jar will measure small 
amounts of rainfall. 
 To assemble the rain gauge place a funnel in the tall jar and then place 
these in the larger can. Set the rain gauge in an open spot where it will not be 
easily upset. If the rainfall is light it can be measured by the small jar alone. If 
it is heavy, excess water will overflow into the 
larger can and may then be measured by pouring it 
into the bottle. If the rainfall is to be measured in 
inches, pour 1 in. of water in the large can and then 
pour this into the tall jar. Mark the depth to which 
the 1 in. of water reaches and then divide the scale. 
 A better way to determine the rainfall in 
centimetres or inches is to graduate the smaller 
measuring bottle in terms of its radius and the 
radius of the collecting funnel by use of the formula 
above the diagram: 
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Source book for science teaching, UNESCO, Paris, 1956. 
 
Grade 6 - World Citizenship 1 

Refugees – Awaiting Asylum 

 Enable pupils to put themselves in the shoes of a child that has fled 
another country and to hold out a helping hand to such a child. 
Re-read the poem, The Refugee, by Lava from Syria: 

Oh, you know, my friend, I wasn't born a refugee 
I never dreamt of being or decided to become a refugee. 
It's a long story if you want to listen 
Then hold out your hand and open up your heart. 
I am a human being - You are a human being. 

Questions for a discussion circle: 
• Do you know children who have fled from their own country? 
• Have you read about refugees, heard of or seen them on TV? 
• Do you remember how you felt then, what you thought? 
• Have you ever read or heard anything about children from your own country 

who have had to flee? 
• If you had to flee, what would you take with you 

and why? 
• Why do people have to flee? Do you know what 

people have to do? 
Read to the class, or have the pupils read out to the 
rest of the class, pieces about experiences of children 
and their parents who have had to flee their country 
because it had become unsafe for them there. 
From a refugee-help organisation, find some reports 
from refugees with names of children and ask the 
pupils to select a refugee child to whom they can write 
a letter, as a group or individually. 
 
 
 
 
 
Adapted with permission from Mastering the Art of Living and Becoming a Citizen of the World – It Isn’t Something that Just Happens, by 
Tryntsje de Groot and Emma Klarenbeek of the Dutch Centre for Humanist Ethical Education, 2002, P.O. Box 85475, 3508 AL Utrecht, The 
Netherlands. 
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Grade 6 – World Citizenship 2 

Games which make you think about ourselves1 

Positive and negative 
 Divide into two groups. One group thinks of lots of questions to ask the 
others. The second group is further divided into two – one half responds 
positively to all questions, eg ‘Yes, that’s interesting. I like the sound of that.’ 
The other half responds negatively, ‘No, I don’t care. I’m not interested. That’s 
boring.’ After 10 minutes of questions and conversation, the questioners try to 
identify which of the students are the ‘positives’ and which are the ‘negatives’. 
The class discusses how it feels to answer positively or negatively, and what it 
is like talking to someone who is only positive or only negative. 
Role shift 
 Divide into groups of five and act out a scenario such as a shopping trip 
or a walk in the woods, with each person adopting one of the following roles: 

1. submissive – says very little and agrees with the rest of the group  
2. dominant – says a lot and tries to control the group decisions  
3. saboteur – tries to create problems (may be vocal, or very quiet)  
4. facilitator – tries to smooth things over  
5. uninterested – doesn’t care about the group at all 

As the scenario is acted out, the other groups guess which person is playing 
which role. The class then discusses each role, whether people fit into these 
categories, and if they do, how to cope with them to ensure equity within 
groups of people. 
Newcomer role.  
Most sit in a circle, but one child at a time takes a turn to enter the centre of the 
circle and tries to take control of the group. That child could try being noisy, 
bossy, authoritative or quiet, but also very depressed or attention-seeking. 
 Which ways work best? What can we learn from these group dynamics? 
Listen up. Divide into pairs – ‘A’s and ‘B’s. ‘A’s talk about what they did at 
the weekend, whilst ‘B’s actively listen to ‘A’s story for the first five minutes. 
 When they hear a predetermined signal (a clap, bell), ‘B’s change their 
behaviour and stop listening. Instead they do all they can to not listen, ignore 
or interrupt ‘A’. At the end of 10 minutes each partner describes how they felt; 
how ‘A’s dealt with ‘B’s behaviour; and how they would both react in the 
future to a similar situation. 
 
1. www.actionaid.org.uk/schoolsandyouth/getglobal/ 
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Grade 6 - Miscellaneous  

The Great “Monkey Trial” Debate 
 The 1925 trial of Tennessee teacher John Scopes, charged with the 
"crime" of telling his students about Darwin, was the first time evolution 
was ever debated in court. Scopes was found guilty, but many people feel 
that the trial was a victory for evolution anyway because of the great 
arguments presented by defence attorney Clarence Darrow. In this 
activity you'll re-enact the trial: which side will win this time? 
 Choose one person to be William Jennings 
Bryan (who will argue against evolution), and 
one person to be Clarence Darrow (who will 
argue for evolution). If you can't choose, flip a 
coin to decide. The third person will take the 
role of the judge. Any other people will act as 
the jury. 
 Before the mock trial begins, the people playing Bryan and Darrow 
should write down the arguments they plan to use. Here are a few: 
Debate Points for William Jennings Bryan 

1. Scientists still argue about evolution, so how do we know it's true if even the 
experts disagree? 

2. The people of Tennessee have the right to teach their kids whatever they 
want. 

3. Evolution is just a theory, not a fact. 
4. Darwin didn't know all the answers. He had mistaken notions about heredity 

and other important topics. If his other ideas were wrong, how can we be so 
sure that his one famous idea - evolution - is right? 

5. John Scopes himself admits that he is guilty as charged. There's nothing to 
argue about. 

6. If we admit that we are descended from monkeys, then people will think 
they can act like animals, and civilization itself will collapse. 
Debate Points for Clarence Darrow 

1. Two hundreds years' worth of scientific observations and experiments have 
proven beyond the slightest doubt that evolution exists. 

2. The Tennessee law is unconstitutional because it forces people to accept one 
religious viewpoint. The Constitution says that the government cannot promote 
any religion. 
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3. Just because evolution is outlawed in Tennessee doesn't make it untrue. The 
rest of the world still accepts evolution. And the rest of the world will laugh at 
students from Tennessee for not knowing what everyone else knows. 

4. Scientific theories are the best explanation of facts at any given time. They 
may be modified if new data lead the way, but they can’t be rewritten merely to 
fit in with preconceived views. 

5. It doesn't matter whether Darwin himself was right or wrong or had all the 
answers. Many scientists since Darwin's time have shown that evolution is as 
real as you and I. 

6. I'm not here to say John Scopes is innocent of breaking the law. I'm here to 
say that the law itself is a crime against everything America stands for. 
‘Court’ procedure: 
 Select one child each for the judge, Bryan and Darrow. The remainder 
form the jury. 
 ‘Bryan’ and ‘Darrow’ should write down any additional arguments they 
want to make before starting. 
 The judge calls for silence in the court and announces that the court is in 
session. 
 ‘Bryan’ makes an opening statement, which can be as short as his first 
argument above. 
  If Bryan and Darrow get heated, or the jury laughs, the judge sternly calls 
once again for order in the court. 
 ‘Darrow’ replies with his first argument. 
 When the ‘lawyers’ have finished, the jury votes as to who won. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Darwin and Evolution for Kids by Kristan Lawson, 2003, Chicago Review Press, Illinois 60610. 



Age 12 or Grade 6 

Children’s ethics course 

38 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Age 12 or Grade 6 

Children’s ethics course 

39 

 


